Unit Plan for EDCS 625: Social Studies Curriculum

Developed by: Stanley Bento, Sharlene Torres, and Kristine Shitanaka

Unit Title: Revolution Happens
Essential Question: How does revolution change the way we live?
Curriculum Areas: Social Studies, Language Arts, and Art 
Audience: Students are fifth graders with diverse needs: ELL, SPED, 504, and economic support.  The class is comprised of students of mixed ethnicities, Hawaiian, Filipinos, Japanese, Chinese, other Asian ethnicities, South Pacific Islanders, and Caucasian backgrounds.  Many of the students are from here, and some have parents who moved here, and some are new arrivals from the mainland USA or from foreign countries.  Students live in three areas of Kauai: North Shore, Central, and Westside.
Duration: 2 weeks

General Learner Outcomes:    

- Students will be self-directed learners. 
- Students will be complex learners.

- Students will be effective communicator.


- Students will be effective users of technology.

- Students will be effective community contributors.

Content Standards and Benchmarks:

NCSS Themes

I. Culture

II. Time, Continuity, and Change

III. People, Places, and Environments

IV.  Individuals, Groups, and Institutions

V. Power, Authority, and Governance

VI. Civic Ideals and Practices

Hawaii Department of Education Social Studies Standards:
Big Idea: 
Students will understand that the conflict between Britain and her North American colonies was based on differing viewpoints of the ideas and ideals articulated in the Declaration of Independence.
SS 5.2.1 Historical Perspectives and Interpretations: Analyze how beliefs and           education and/or the society in which person resides shape his/her “point of view”.
SS 5.3.11 Revolutionary War: Define the major ideas (i.e., natural Rights, government by the consent of the governed, and “all men are created equal”) stated in the Declaration of Independence and explain why they were included

Language Arts Standards: Reading, Writing, and Oral Communication

Big Ideas: 

- Language Processes (reading, writing, listening, and speaking) are meaning making processes that involve thinking, discovering, and ordering.

- What literature communicates comes from the world of human experience and represents the cultural and societal values and beliefs of people at particular times and in particular places.
LA 5.1.2 Locating Sources/Gathering Information: Use a variety of grade appropriate print and online resources to research a topic.  
LA 5.2.2 Construct Meaning: Make inferences and draw conclusions about grade-appropriate texts.

LA 5.3.2 Interpretive Stance:  Explain the relationship between plot events and how they build to the resolution of the selection’s primary conflict.
LA 5.3.3 Interpretive:  Explain how characters evolve over the course of a work.
LA 5.4.1 Range of Writing:
Write in a variety of grade-appropriate formats for a variety of purposes and audiences, such as:
• poems that use figurative language to convey a theme or impression
• responses to literature
• pieces related to completing tasks
• pieces to reflect on learning and to solve problems
LA 5.5.5 Clarity: Use clear and precise vocabulary to support meaning.

LA 5.5.7 Voice: Adjust to suit the purpose and form of writing (e.g., funny story, report, serious poem)

LA 5.6.1 Discussion and Presentation: Use speaking and listening skills to fill a prescribed role in group activities 
LA 5.6.4 Critical Listening: Form an opinion or draw a conclusion about key points in oral messages.
Art Standards:
Big Ideas: 
- The visual arts, music, drama, and dance are the most basic forms of communication.  Artwork can be created, performed, critiqued, and described to communicate an idea, feeling, or experience through colors, sounds, shapes, movements, or language.

-Through the arts, they gain a greater understanding of their culture and the world around them. 
-Culture can be explained, analyzed, and described through visual arts, music, drama, and dance.

Art 5.1.5 How the Arts Shape and Reflect Culture: Analyze works of art from selected historical periods

Art 5.3.4 How the Arts Shape and Reflect Culture: Analyze, using evidence, the role of dramatic productions which are part of American history
Essential Understandings: 
-Oppression leads to a desire for change and often is the stimulus that initiates the revolution cycle.
-Discontentment leads to the consciousness of oppression which is expressed and spread through propaganda.

-Propaganda encourages people to take a stand which leads them to create plans of action. 

-Plans of action can lead to armed struggle hence revolution which causes people to fight for a change in their existing social system.  This struggle does not always have to result in violence using non-violent protests can also create change.
Driving Questions:


- What is oppression?  How do people become conscious of their oppression? Does 
            oppression exist today?
- How is the message of discontentment spread through propaganda?
- What prior events lead up to a revolution?

- Who benefits from a revolution?
Building the Background
Overview:
“Revolution Happens” is a unit designed for use in Social Studies, Language Arts, and Art curriculums,that will encourage the fifth graders to think critically about the revolution cycle.  There are three parts to the “Revolution Happens” unit.  We will build the background by defining revolution through the various activities presented. Students will be immediately “hooked” in the initial starter activity; where they will experience the concept of oppression.  A data retrieval chart will be introduced and used throughout the unit.  The students’ understanding will be deepened through interdisciplinary lessons on the revolution equation.  For the culminating activity the students will identity a social inequity in their world.  They will then develop a social action plan that could rectify the situation. Finally, the students will begin the implementation of their social action plan.
Definition of revolution: 

-The overthrow of one government and its replacement with another.  (American Heritage Dictionary)

-A revolution (from the Latin revolutio, "a turn around") is a fundamental change in power or organizational structures that takes place in a relatively short period of time. Aristotle described two types of political revolution: the complete change from one existing constitution to another and modification of an existing constitution. (Wikipedia.com)

Overview of Unit Plan

Lesson 1:  Oppression from Afar
Lesson 2:  Even Animals Do It
Lesson3:  The “Acts”
Lesson 4:  People in the Revolution
Lesson 5: People Taking Action
Lesson 6:  Different Perspectives of the Revolution

Lesson 7: Thomas Paine
Lesson 8:  The American Revolution: The Play (2 to 3 days))
Lesson 9:  Connecting with Others
Lesson 10: Work on Culminating Activity

Lesson 11: Work on Culminating Activity

Lesson 12: Culminating Activity

Day 1: Oppression from Afar
Starter Activity: 
Teachers will announce to the class that the District Office has mandated all schools to improve Quarterly Benchmark Tracker scores. School principals have decided that classroom teachers must prepare students by providing quality instruction and practice but classroom instructional time will not be used.  In order to satisfy the district’s mandate principals have decided that recess time will be shortened.  Students will have 5 minutes to drink water and to use the restrooms for morning and lunch recess starting immediately.
Allow students to process this information; then announce the details of the mandate.   Not all students will be required to devote their recess time for test preparation.  Students who are almost meeting the required scores and those who have satisfactory scores will be prepared to bump up their scores.  The teacher will remind the class that this is an order from the far away district office and that he/she does not agree with the decision but nothing can be done about the matter.  Announce the names of the students that must prepare for the quarterly benchmark tracker test.  Ask students if they have any questions?  Address questions as if this mandate will be implemented.
Questions for Discussion:

What is the mandate?

Who made the decision to pass the mandate?

Why was the mandate passed?

What do you feel about the mandate?

How does the teacher feel about the mandate?  How do you feel?  Is it fair?  Why/why not?

Is their anything you can do?

After critically and meaningfully responding to the questions, the students will focus on their feelings of their recess being shortened; especially from those whose recess time was being taken away.  Guide students to understand that they are feeling discontentment because someone that they have no ties with is making decisions that affects their lives.  Help the class to make the connection with oppression (the unjust use of authority) and the feeling of discontentment.  
Introduce the Data Retrieval Chart; inform the students that the chart will enable us to make connections to other people and events.

Data Retrieval Chart
Revolution/Perspectives

	
	Classroom

	What was the act of oppression?
	

	Identify the oppressor/the oppressed/the enforcer.
	

	How does oppression lead to discontentment?
	

	Is there a plan of action?  How was if formed?
	

	How was the plan implemented?
	


As the unit progresses more columns will be added; refer to the last page for the complete chart.
Homework:  Ask the students to complete a graphic organizer that will ask the students will address the following:


How do you feel?


Who or what are you upset about?  Why?


Draw an illustration about the situation.

Day 2:  Even Animals Do It
Relive the prior experience of oppression by discussing the graphic organizer the students completed for homework.  Review the terms discontentment and oppression.

Show the video Click, Clack, Moo based on the story written by Doreen Cronin.  Discuss the events of the movie referring to the data retrieval chart.  Ask the students why they thought the cows felt oppressed and who was their oppressor?  Discuss Farmer Brown’s perspective of the situation; how did he feel about it?  Draw the students’ attention to the plan of action and create a flow chart that shows the events.  Ask the class how the cows influenced Farmer Brown to be change his mind about their demands.  Introduce the words propaganda, compromise, neutral, and strike (a form of revolution).  
Break students into small groups of four or five and instruct them to discuss the questions on the data retrieval chart.  Regroup, share ideas and complete the chart.  Compare and contrast with the previous experience of classroom oppression.  Ask students to how Farmer Brown and the animals felt about what was happening in the barnyard.  Did they have any feelings in common with one another (anchor words)?  Write down what each party felt about that common feeling (anchor word).  Together as a class create a dialogue poem about the barnyard.  
Introducing the Culminating Activity:

Explain to the students that there is a feeling of oppression and discontentment in all areas of life.  When the feeling of discontentment becomes unbearable and many people experience the same feeling they gather and form a group whose goal is to create a change.  Give the example of the Super Ferry controversy. 
Students can work as a group or individually for the culminating project.  Students will select a cause, identify why they feel their cause will lift a feeling of discontentment and oppression.  Next students will create a plan of actions to rectify the injustice and finally they will put their plan into action.  
Homework:

Students will be asked to look for examples of oppression and discontentment in their world.     Students will complete a graphic organizer (T-Chart).
	Example of Oppression in My World
	What makes this oppressive?

	
	

	
	


Deepening the Understanding
Day 3:  The “Acts”

Discuss Day 2 assignment review the information collected about what students’ view as oppressive in their world.  Students can build on their chart as the unit progresses.

 The class will explore various ‘Acts’ that the British government imposed upon the colonies prior to the American Revolution.  These ‘Acts’ were a major source of oppression that caused wide spread discontentment among the Americans.  The class will be divided into groups of three or four.  Each group will be assigned one the ‘Acts’ using primary source documents obtained from the website: http://www.ushistory.org/declaration/related/stampact.htm  (The ‘Acts’ would include ‘The Stamp Act’, ‘The Tea Act’, ‘The Sugar Act’, ‘The Quartering Act of 1765’, etc.) The student groups will be asked to identify:  What actions the ‘Act’ imposed on the colonists.  Why these actions might have caused oppression and discontentment among the colonists.  The teacher should ‘float’, and help the student groups understand what these primary source documents as saying. Each group will present their ‘findings’ to the class.  The teacher should clarify and add key ideas as necessary.
Day 4: People in the Revolution

Discuss with the class The “Acts”; ask students how they think people were feeling about being taxed for what they needed.  How would you feel?

The Historian’s Simulation Workshop as presented in Through Others Eyes by Skolnick, Dulberg, and Maestre will enable the students to investigate the way different people of different ethnic and economic groups reacted to the conflict brewing in the American colonies. Students will help create the outcome by making decisions of what they might have done if they were apart of a particular group.  Students will examine their feelings, viewpoints, and form alliances with other groups in the classroom who share similar ideas.

Students will be sent back in time, 1775 in the American colonies.  They will be given a vivid description of the situation and they must discover who is on their side.  Tension during this time period is great and people are suspicious of each other.  People are pulled in many directions and the question “Is this my battle?” is constantly being asked.  Students will be divided into groups and each group will prepare at least two questions to ask other groups.  The objective is to discover who are your allies or foes.  Provide each group with poster paper to create a banner that will represent what their group believes in.  Reconvene in a group circle and each group will ask its questions and receive an answer.  Give the ample time for dialogue between groups.  Once all groups have asked their questions each group will meet separately and decide whose side are they on.  As a group they need to decide who they will ally with and give their reasons.  Then they will have to commit to joining the revolution or not; reasons must be given for their decision.
Homework:

Ask the students to write a reflection about how they felt doing the simulation.  How did it feel to discover that your best friend held different points of view from your group?  Ask if they have any wonderings?  Are there any “What if” questions?
Day 5: People Taking Action
The students will be asked to explore people and events that were key components of what developed into the American Revolution.  They will work in pairs or as individuals.  Each student pair will be assigned an event or person from the website:     http://www.ushistory.org/declaration/related/index.htm 

They will then be asked to ‘surf’ the Internet with search engines to obtain more information about their subject.  The teacher will circulate among the students to suggest appropriate websites, and deal with technical problems.  There will be a class discussion about how the people and events explored contributed to the decision to have the American Revolution.
Day 6: Different Perspectives of the Revolution
This lesson will deal with the various perspectives that the different groups of people who inhabited the American Colonies had about the idea of revolution against the British.  The class will be divided into six groups.  Each student group will be assigned one of the following:  African Americans in the Revolutionary Period, American Indians and the American Revolution, Women of the American Revolution, Patriots of the American Revolution  (from the website:  http://www.americanrevolution.com/people.html ) and the Quakers and Loyalists (from the website:  http://library.thinkquest.org/TQ0312848/voices.htm ).  Each group will keep in mind why their people did or did not support independence from England.  The teacher will then lead a class discussion to clarify the reasons that different groups of people had conflicting ideas about the need for a revolution against Britain.  The data retrieval chart for each group will be completed.  Ask students to compare and contrast the information collected.

Homework:

Students will write a reflection about their reactions to what they learned from their internet search.  Ask students to think about what people had in common.  Do we have anything in common with the people who desired independence from England?

Day 7:  Thomas Paine
The class will learn about Thomas Paine and his booklet Common Sense, and how his ideas helped spread the Patriot message, propaganda.  The class will read a short biography of Thomas Paine (using the Elmo projector) from the website:  http://library.thinkquest.org/TQ0312848/tpaine.htm  After a short discussion the class will be divided into four groups.   Common Sense had four major points dealing with why Americans would be better off independent from England.  Each group will be given a copy of the section that deals with a point, and asked to figure out what the main idea was.  The whole class will then discuss each group’s findings, with the teacher clarifying and connecting Paine’s ideas to the concept of propaganda. 

Homework:

Propaganda is a way to influence people to your way of thinking.  Look around your world; do you see examples of others trying to influence your thinking, feeling, and beliefs?  Write two examples of people trying to influence you.  What do they want you to do and why?

Day 8: The American Revolution: The Play (1 to 2 days)
In this lesson the students will have the opportunity to take the roles of various people who influenced the course of history.  Students will perform the following acts in the play The American Revolution:  The Road to Revolution, The War for Independence, The Long War, and The War is Over.  
This performance will be taped.  Discuss with the students how their recording could be made more authentic by adding sound effects.  Ask the class how could the sound of gunfire and the hooves of a horse running down the road be simulated
Homework:

Students will practice their parts focusing on using expression to bring the audience into the time of the American Revolution.

Day 9:  Ready Action!  

Allow students to practice their parts with sound effects.  Record students as they practice for the actual performance.  Replay the tape for the class and discuss the quality of what they heard.  Solicit from the class behavioral expectations for a successful taping session.

Tape the performance.  
Day 10:  Connecting with Others
This lesson will help students understand that the concept of revolution is not special to the United States.  Students will explore the site ijeepney.com and explore Unit 2: Challenge History.  By exploring Unit 2, students will see many parallels between the history of the Philippines and the United States.  If such parallels exist between these two countries ask the students if it is possible the connections can be made throughout history.  Students will do the lesson on the “Revolution Equation” and complete this activity in the print or online “MyBalaangay Journal”.  (Teachers need to login class for this in the community forum).
Homework:

Students will write a reflection about what they learned about the Philippine Revolution and the American Revolution.  What are so they have in common?  Are there any differences?  What do you think of the role the United States played in the history of the Philippines?
Applying the Learning
Day 11:  Preparing for the Culminating Activity
After reviewing the Data Retrieval Chart the students will be assigned to identify sources of oppression in their world; students may refer to their graphic organizer that was assigned on Lesson 2.  Through a whole class discussion, with teacher guidance, the students will then identify issues that they could change and/or rectify through social action.  The key is that they identified an issue that would be one that they could actually do a social action on to change the situation.  The students would then be asked to choose a situation, and develop a plan to rectify the source of oppression and discontentment.  The students would be encouraged to form small groups to work on their plan.  They would be allowed to work individually if they so chose.  Each group would be asked to:  Identify the source of oppression.  Explain why and how this situation caused discontentment for them.  Research issue.  Start brainstorming a plan for a social action to rectify the situation.   See www.inspirepolitics.com for relevant political process and access to Hawaii state leaders.  Each group would be evaluated on their written responses to this.

Day 12: Preparing for the Culminating Activity
We will begin with a whole class review/discussion of each group’s sources of oppression and discontentment.  They will be added to the data retrieval chart.  We will then discuss how we could educate other people about the situations, and ‘spread the word’, propaganda.  Each group will be asked to develop at least 3 ways to ‘spread the word’.  See www.inspirepolitics.com for relevant political process and access to Hawaii State leaders.  The students will be asked to think about a social action that might solve or improve their oppressive situation in the next lesson.  Each group would be evaluated on a write up of their propaganda plan.  

Day 13:  Culminating Activity
The class will begin with a discussion of each groups propaganda plan.  We will then discuss/review what a social action is.  The students will be reminded that a single social action is often just the beginning, and that further actions often will be necessary to achieve their goal.  Each group will then be asked to develop an initial social action to be implemented.  Each group will then share their plan with the class.  Groups will then be given time to revise their plan, and compose written evidence of their social action.  Students will be asked to take the next step and implement their action plan.
Refer back to the data retrieval chart and discuss their observations about oppression, propaganda, and revolution?  Are there any commonalities?  Any differences?  Do you think that people are still being oppressed today?  What do you think will happen?
Rubrics
0 points:  The student did not demonstrate any understanding.

1 point:   The student demonstrated limited understanding of the concept, and had little 

                 evidence.

2 points:  The student demonstrated some understanding of the concept, and presented 

                 limited evidence. 

3 points:  The student demonstrated a good understanding of the concept, and was able to 

                 back up their ideas with adequate evidence.

4 points:  The student demonstrated an excellent understanding of the concept, and had 

                 evidence that thoroughly backed up their ideas.

Activity for Day 10: Was the student able to identify a source of oppression in ‘their world that they wanted to change through social action?  (*** the actual evidence will be stated in the lesson summary)

Activity for Day 11: Did the student create a plan to educate others (propaganda) about their discontentment about their oppression?  (***the actual evidence will be stated in the lesson summary)

Activity for Day12: Did the student show evidence of a ‘social action’ they would take to rectify the oppressive situation that caused them discontentment?
DATA RETRIEVAL CHART 
Revolution/Perspectives

	
	Classroom
	Click,

Clack,

Moo
	American

Revolution
	Philippine

Revolution
	School

	What was oppressive? 
	
	
	
	
	

	Identify the oppressor.
	
	
	
	
	

	How did the oppression lead to discontentment?
	
	
	
	
	

	What was the plan of action formed?  
	
	
	
	
	

	How was the action plan implemented?
	
	
	
	
	


Data Retrieval Chart for the American Revolution
	American Revolution

	
	African Americans
	American Indians
	Women
	Patriots

	What was the act of oppression?
	
	
	
	

	Identify the oppressor.
	
	
	
	

	How does lead to discontentment?
	
	
	
	

	Is there a plan of action?  How was if formed?
	
	
	
	

	How was the plan implemented?
	
	
	
	


Resources
http://library.thinkquest.org/TQ0312848/voices.htm  http://www.ushistory.org/declaration/links.htm 
http://www.americanrevolution.com/people.html
www.inspirepolitics.com
Click, Clack, Moo by Doreen Cronin (video)
Ijeepney.com

Through Others Eyes by Skolnick, Dulberg and Maestre
The American Revolution: The Play, http://teachers.net/lessons/posts/3726.html
