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Analysis of Content Lesson:  Guidesheet
Analysis of assumed prior knowledge 
· location, type of setting, or geography

· story structure and sequence

· overtly demonstrating what you know by volunteering to offer answers in class

· reference to literature that teachers assume children have heard at home in the family

· knowledge of the concept of fundraising for school or classroom projects; field trips

· camping experience, or common childhood experiences, such as Girl Scouts or Boy Scouts

· certain games

· a value on a literacy versus an oral tradition, such as ‘read and review our project requirements with your parents’

· an emphasis on the written word, such as ‘have your parents sign or initial this paper’

· an assumption of parental involvement in school matters

· processes or specific skills that are assumed [Examples: how to take notes; how to conduct experiments; how to give peer feedback orally or in writing; how to observe an experiment and log one’s observations]

· level of technological skill assumed

· content-specific background that is needed for students to be successful with the topic or material in the lesson

· a presumption that students own, or have easy access to, certain resources

Analysis of language components
· In what ways does the lesson involve reading?

· How much are listening skills emphasized? [lectures by the teacher]

· Is there an interplay between reading and writing?

· How much writing is required? Is writing the only mechanism for students to demonstrate their understanding? 

· How much oral work do students in this lesson do? Would this oral work engage the involvement and increase the understanding of ELLs? 

· How often do ELLs participate in whole group discussions? Is there a way to increase the amount of talk that ELLs do within the lesson? [Work with all four language skills is important.]

· What language skills are emphasized in this content area for this grade level? [See CALLA handouts]

· Vocabulary specific to the content area

· Vocabulary that is cognitive-academic, but not content specific

Analyze of lesson process

· Interaction structures: What types of student-teacher or student-student interaction are built into the lesson?

· Are there opportunities for ELLs to interact with others in the class?

· Does the lesson involve out-of-class work or out-of class research or activities? Is this done individually? Or, is collaboration allowed? Are the procedures for out-of-class work well-known and familiar?

· What mechanisms are used to check ELL understanding? [For the most part, ELLs will saying ‘yes’ to a question like, “Do you understand?”]

· How much wait time occurs between asking questions and the teacher selecting a student for a response?

· Is there an opportunity for ELLs to process information with others to increase ELL comprehension before you expect a public display of their understanding? [decreases the affective filter]

· Is there an opportunity for students to read a selection or paragraph silently before asking them to read it aloud?

Analysis of instructional components and supports
· Do you support your instructional talk with visuals, gestures, and writing important information [words, concepts] on the board?

· Do you repeat your instruction by paraphrasing, or saying things in a slightly different way?

· Do you model directly what you want students to do?

· Is there a concrete example of the end product or project for students to see?

· What graphic organizers can you create to assist students in understanding the material of the lesson?

· What supports can you put into place while students are actually reading? [paired or buddy reading, completing a graphic organizer during reading, modifying text, reading aloud to students]

· What components of the lesson can be accomplished in the students’ L1? [first language]
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